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The recent focus on Communicative Language Teaching has led to a call for more authen-
tic content—based communication in the foreign language classroom, related to another de-
velopment known as learner—centered instruction. Concurrently with this shift, the integration
of new high tech advances into instruction has become one of the major concerns in the
FL profession. In contrast to the resurgence of interest in new technology, however, there
has been few informative discussions as to the course frame design of the multimedia LL.
The present paper briefly looks back on the use of the LL, examines some assumptions un-
derlying the current multimedia—based CALL system, and then discusses ‘authenticity’ and
‘interaction’ for the purpose of encouraging innovation in terms of computer—assisted lan-
guage learning.
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BIZE->TnhH, TOHIZIE, Bl R iTaffective factor, creative construction, human dynamics,
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A BEPERE o TE 7, FBIBVEMRASL L, avEa— 2 du T oHLWVWTFZ /O
VHROERDIVEREREEICH LVBEE 5215, HEIECL TOWZE - EBEROELICH
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1.2 L LAHOFHEME

D &) &I, S0OFAUTHBL, 60FEADSTOERMED I THBEBIS N DEA SR
AETROTZREFETRT MY (LL) D& 2RS¥ 5, LLEREFREDI Y Ty 1 2 8
B IS OB E I JHAE Y Z (oral—aural component) % B FHIZRMETL2IDTH Y, Fhiz Lo
TEEHEBEVLVELS, JVEN-HESESE LS LRSI, YBoREL S
2> TWSETREHER L, M ERN T 7 0 — F (structuralist approach) 258  E#F L TH Y,
L L OEHEEIIRPE - FOD &V OFTEER XY — VIEF L T, 2FD DV RAFLD
T, IS (console) TEEEHZE= 5 — L TV LHREDD &1, FHEILEHLY
A %8 L C, native speaker® 7 L — A ZEEL - AE - & - IBIE%R ELAAS, BFE %2
(overlearning) ¥4 Z L B EN TV, LLRBEFELETFZ7 /0y —DHESEVIHETOR
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ZTOHEME L TR, AW - MBI ZHERER, BHF AT 2003 LD BREDOES Zuser-
friendlyZ2 b D TiE o722 &35 LTS, L LEEESERWICIITEE 1~ 7y MRS
NTwizZ &, FEIG—F 141 YA - 771 —F (Audiolingual Approach) D5 & [
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PEV) BELFNBEBIARL T2 EXbIFoNs, HETLE, FHEOHRAD
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X, fFRB% b DD—D2T& % Pennsylvania Project!Z 9 5 A2 TSmith (1969) 253 L T\ 5
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WIAEBELNMREE G208 Lol HloTEOIPOSEH T, LLAMIHDEEENLL
HRDOFEEE LY LEEENFED o7z, 2OT UV 2y FORERIIE L OHIREOTFHNK S
CRTBODTHo/0s, 7uV =l "ARERBET S LEBQICS 5% v, 20, LL
fEH OFB B ZE MBI SCEMRE TSN TV I 26 TH S, —F, LiLD22o07 7
H—FDOLBICH 725 Tid, Maxheimer(1969) 2 Valette (1969) b #6835 L 512, €512, H
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BEROEBRNII 2= — 2 a Y THERIFEF LYV BVEREZD 6T, LWIHF
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LLAMAZRIELCH#ELZZ L, wbwb CALLDEBICBWTEELL TV AHE
WCHEBLTWwSE, 9811, LLOEALBHOBELREL LI, HMiIEE - FEHED
WIER L b nFE 1T, BATHBRNICHBR SN TV IEMTHY, T<hAv 7 by
B2 VAREN 2 AR - SERR, H A0 TO 7S LB LT oTnE DB %0,
212, ZLOWMFRIZCALL TP TELNICEEDTDHY, FOLATFAIBITLFEENDE
BROATEIGHT - FE T UL ADEERICE TOLNTWARWI ENDH B, EEABICVWST, Ehid
EHMETEMRLZCALLIY AT ATHNR, ¥t - FH L A7 2DH T, CALLIiZAnthony
(1963) DIRIET Z5E D 3 O DRERE ‘approach, method, technique’ DtechniquelZf7 &3 %, Ap-
proach®°method® b & T, ZOFJHEN RO LNEHDTH Y, WETHIE, SRELIERER
DINF AT 4 T LL TR CERMRERZ L2 EITRTH S, 512, FlziE, BHED
FEEKED C AL LARRE CRERH - MEEH - UEWEB ORISR TH S L) Z &8, %
BEDVPINS OB ERICAH - BHLTWAE W) 2L ERUTLLBNL 2V, L
D ZEICTHERLRITNEE S\, Garret (1991) 13K D & 5 12H6H84 5,

Providing a software environment that allows them, for example, to look up vocabulary or

o
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grammar help in reading or writing lessons, to repeat missed items in a drill, to negotiate
meaning in the L2 in cooperative problem—solving tasks, or to browse through a wide vari-
ety of linked background information on a given topic does not at all guarantee that they
will do so or even that their doing so will positively affect their learning.
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CALLOHREZME LA [RAVF 271 7LLY AT L)) 12BVWT, V7Y LT
& LT IBBC New English Course| % Huln& L TaFIBEREOEE T o7 EBE D L 12,
learner—centered 2 A BERM L 225, SV FXFATLLODI—R +- 7L — A% FH¥AL
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BRAEGE0LHEDH LD, TITIEHREL, HEND L VIEIEHENHEROE - ZEPRHE -
BHRZECACONIEMH T ZEETHFETH Y, OB (material) & #H B

(equipment) DT H ZEAZ LD L EH 2 BT L LT D, FFKIZ, ¥V F A7 4 7 (multimedia)
SEE2HDOB T VD B, [BEOBHROMAEDEFRA] LT HDWIEETH ALY, 4
TIEINE AT AT I v 7 X (mediamix) EIF, SVF AT 7 [T ¥a—F 2k L
LCHLg - F5 - XFELE2ERBICKE L, BHRERFAPIRZT LI LN TEL10]
Y20 KRFKE L oTWAE (BH 199%), I ¥a—F R LTHD [FHER] &
BRI, AEICREELSHRIRED S A THEYZ b DO TIE%R <, HHRILERIZBIT 2 BEARKRE
PHRASNLDLTH D, LR BEL HEFEHECELNLMHGEIL, CAI®CALL%Z
EHdH b, CA IiZComputer-Assisted Instruction, [ ¥ ¥ 2 — & OIFELERRT Z{HEH L
T, ¥R - FEEEHICB AR - b - EBHE - 74 — PNy ZERORR - FE GBI
BhERITI VAT L] THY, HICEEERICHIT/ZCAI Y A7 41ECALL (Computer-
Assisted Language Learning) % & &I T 5,
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TELEVIHIPFIMDS DD, — KT ANSNTE., TOXAT4 THEOTHEELEL
THBE, Efidomultimedia 1X, TS OEELRBIICHK - RIEEETWDLHDTH S,
¥ 72, MR - ZEVEBRER TR TH L7217 TR L, [BMOR EZHEDITEH
EEWGEMEN R CHETTAHA V% —% v b (internet) #6872 ESCAL LY A7 A THH
TEBLEIHI—RIELDODOH B, DL RENS, RIKE (R Mk &b FHICHR) AR
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LCCALLAEORBHIZT CRziEE LT, OBEME (authenticity) D&V A ~ 7 v kA8
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7+ 7 4 —F 7 (Communicative Language Teaching=CLT) 22T, X ) &Y %158 A5 fE
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AT A THHOBEHERD VT FIC, N TI7PFETLIL?E H’C‘u%ﬂ&‘{ﬁﬁ?&bl?}f:
euphoriaz £ U721, B\ »idwhite elephanté L THUET AR LD, —EIZR SN2k ) &
S ICBAVBREINLIENDSD A9,
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RELEBTLERFHRED LT, HESHEIPPDLIHER - kBB EBL LT,
hoz@el, BEZERTL-0DHMALBR T 2LENH 5, — kW% EFILVTIE,
BEERZEY) BT TRAKMICEREREIT 2008, FICTINABRBICETFTS
ERBEBETEENTH S, THITHL, B1 DL IZNunan(1985:2) DIRIET 5B T VR
(process syllabus) DIFE1E, BN/ — ABHBDOEL P A — A2 ERL TV LBROFTID
NHOIER L, Hi% - #EEREZETVOHRLCIIMKEMNT, LV EEHEEFT VL LTV,
L2db, THAVEFERDA VYT 747THY), BEAKDEROBRECTEE - ik -

améﬂéukﬁﬁb MOFTRXTOERSA V5T 7747 THbE, THDLH)BREFIVE,
T 7OV —REVPERICER LTIV TF AT TOFH, REHICEBLSDOHHE2
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e LT, EEao L UCSiEdEME, B, e LENER, MRS 1V, Mg
HER, FEAL T TV EBOTERTHY, (o THEBOBIEHRTH L, FHRERP
LT % 72 (learner—centered) 8 B ER AT S EEHIT IR ICLETH V), Selinker(1972:213) b [4
BEOBAZEZHLIITZRVE 2 SIEEHEREIROONR ] EFRT L, FREEDT
+ — < V722 (formal education) THI—A - FHA Y OERE LTI, BB LT
FRAF4TLLRSMLEEEZHEOY AT ATH A2, OFF (B Fi, OBHERE,
BLUOANEHORBE LR 2 RPT I LI TE R\,

#1I2oWTIE, SEEEBICBIT LR YKE (critical period hypothesis) % ® <" % i 13—
BEWTS, FHEFE - RALOMTIE, BAWRENIORMAE, SHEROMYLOEE, 5
BB L RIS b B 1R B S B Y (metalinguistic) Bik e K2 1H0 & LT, HEH - LENLTHE
IZBWTRELHEND Y, FICHFEPIBROTHEEBENOT 7 L ATRELEEND 5,

E2OSEFEREICOVTE, HESHEOHSEFAORTLEOSHEZBRTLPENIE
HLT, Bi#&%% 2S5 (second language) & FFUF, #3% % SVEFE (foreign language) & FIFERYIC
RHLTWw2S, L2L, £2EHEENERELZRABCEATLING S, TLMEIERY
ZEEZFOT, £25EEHBOMRINEFEBzLET AL PR v, REERLT—
A - FHAL BT, BEXSRAELZLOLLTHYTWAZ L S, L LDOAIED
KEKBICB T L L9112, BESEE» SHEMICE (BN, 74+ <V REEFPLICES

X2 EERVEIRTE, 1§52 B EAERL OB 72 6§ H B OHIE & WY 1< 2k
L, 8515, bAEOBINZINERRERAFORELEELT, VAT LEERT 2L
PHEDTEETHS ) o
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B 3OFEEENPSITANLEEFEANICONWTE, BROFEICRONS X9 %, SEHANE
ROEBRWBEBEAENTL 0L, BEBASNTETVWSL LI, BREZII 27—V 3
YOANEERTLLODH B, ThiE, RECBIIFEELFBRONROMEE LT
bnlﬁy;wi5&7ﬁ—7»&%%%%%%@%%§@#%%o#®§%¥%®ﬂ%%?
?%50MﬁmMHmmm%ﬁ®35@I%m%%E%,%h%nmm,%&kﬁk,%Z
S LHNEE, BELFF LIS, &AL LT8ODEICERELTWh, ZOME, fliid
[FEb0E 2 EFREIRPLMAONEFEEE B kb, SHICEBFIISLT, Light
bown and Spada(1996:21) ® & 9 (2 F4EHH (adolescent) BER 2 M2, T 5 DERE & FHFRME
OTFTMEEB L UO¥BEMOTHNER L OMBEOR T, 2HETT 7 1 — Vi L) BAARIZHE
BTALZIENTELY), 2D LI ICleamerZ BEELRIEE Lf:ﬁ’{;’fﬂ@%ﬁ%@ 9 212, multimedia
LLIERAD Y I NAZBETRETHS 9,
3.2 A3I2=ATFA4T - TFA—F T

CNFRATFA TR EGUHEEE - FEHVATLORRE LR LHEBE LT, leamerllER T E S
FHFEAL LV OBEMEZ E )BT, S5, a—AV LT OEBHWEE L L2 FREOHE - F
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BHBmELTE, aIa=hy1y - 574 ‘—% > 7 (Communicative Language Teaching=CLT)
EMETHZEPRETHAI) Il —Ta vk e BEICT A 8IREIZSZ VS, CLT
T ZOmEA, HEICMA CTHREABRETHHICHEMAINSE, L L, communicative® Ek X
Vg L ERL ST, BRIIIES - #85ER 7 7' 9 — F (notional /functional) %, E.IEHA
(authentic materials) DfEH, #3% - %8 OM EAEH EH 5 E 1 (interactive method) 72 & & [7 3%
IZEONBZELHDH, £OTTU—FTREH T3 2= — ¥ 3 YEES (communicative com-
petence) IZDOWTH, 4T L O —RNWIEMOIHL SN TVEbIFTIERV, IFEEROTIED
bid, 33 2= —2a VEBNHOBERERE L TR TSI Lo2oH 5 NEZ KA L, &HE -
FEB - BiE (plan—do—see) D4 7 VT, LD X ) ITIREFEOHIZEY AATHL VS L
B ROLNE I,

CAIRYNF AT 47 LLOMMHBERKD, FEDERE - MiELHESTFICHREINL DO
TZWZ &, JBlZ5 L7 Anthony (1963) IZ B} Atechnique DL E DT 95 HHMTX 5 L,
7z, HBBYAE DRichards and Rodgers (1982, 1986) iZ 3 \» T, approach—design—procedure
&) 3BITAT, F DprocedureD P TIMEZTWAIEDNL Y, BEINLES, 2o
EERFNEHRINZBERVERNICL LARER LGNV, LLoBEZEELS
HRBELZOETLLE, COLIBRVATT 4 v 7 BEFOVERE 2R L7\,

FEREROELIDOL LT, X707 (Pavlov)i2X 5 [HIE—KID] #d L &4 5 HBEY
FRYMEm &, A% — (Skinner) DIRET 5 [HEH - #fb) 12 L3 4T~ | (operant con-
. ditioning) ‘B HiG &, FHEO [FRATE] 12 OMRR % & < BH5F (cognitive code learn-
ing) HEa D 3ERVEITONT VS, YVFRAF4 T7LLYATATIE, ¥ROTA2OHEH
REELTWALDTH %L, FLE20LEEIEV, LaL, FIHOERGLESEE LTERL
TEREIHTHED, BEABFOUE O, HICHRAFEEBORELREL, $/-#4
SR - BEES Y - RETAERLZEOWENEZ I FORESEEBLCELZCLTOHE
HPOMHORENEZRLZ EPEEND, 2HR—WHEBRERCIX %<, T2, Bk RS
PR CIE 2 (T, WYAAZERLL CREMICELTRETHS I,

CLTREGRDT7 7u—F& LTHBINIZONFHEYTH 2, 2F ), SHELSHOHR -
FEOWE LD HIEN - N2 2N EREZRTIOTH Y, EHbzimd s
BBHELEDIIT—R - FTHAVICBTBERBELBIDEEL 2720, 2D 212, whidk
BLLTa—X - FHAUPRBEATLLE V), BMBHEBEILE LWEER 5,

CLTOIRI 2=/ —=2arZ0bDIZo0nTh, AOERIELC, HERERORKEIC
REpopbbaIazr—va VENDOBREFZL LT, Canale(1983) i3k D competence %
EHRLTWVS,

1. 3THERIRETT (grammatical competence)

2. #&FFEMEET (sociolinguistic competence)
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3. #XEGAYEETT (discourse competence)

4. FEEEJRET] (strategic competence)

Z I T, OFFEI— FIZOoWTOMRBIIME T, O - LIS @EY 2 SFHEEHR O/
11, @—EM D@ 5 (coherent) KFFHEE MR - B L TV, @I 2=y —Y 3 VERE -
B SETWHREEDPI) ARG TS,

CDEIBAI s —vavEESIOBBOERET 5 F 2T, Brown(1994:245) DA,
CLTOH#E LTHEBICRDANETLEDT D,

1. Classroom goals are focused on all of the components of communicative competence and
not restricted to grammatical or linguistic competence.

2. Language techniques are designed to engage learners in the pragmatic, authentic, functional
use of language for meaningful purposes. Organizational language forms are not the central
focus but rather aspects of language rhat enable the learner to accomplish those purposes.

3. Fluency and accuracy are seen as complementary principles underlying communicative tech-
niques. At times fluency may have to take on more importance than accuracy in order to
keep learners meaningfully engaged in language use.

4. In the communicative classroom, students ultimately have to use the language, productively

and receptively, in unrehearsed contexts.

BEIREZLIE, TITERSNTWAT 7 —Fi3, SHHEEFLTRMICDL - THL
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fLEx 5O TEEEN - CENEBRICERZESY ) ¥
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L IvA
LAL, XEMBEICETENEEEEINLIDOTELRL, a3a=r—Ta VEEDZHERT
BHTF T —KERED—D L LTHNEMITSNTWA, & 512, Brown(1994:245) 1 ERD X 9 12
BRI L T\ b,

A great deal of use of authentic language is implied in CLT, as we attempt to build flu-
ency. It is important to note, however, that fluency should never be encouraged at the ex-
pense of clear, unambiguous, direct communication.
Z D X 7 Zefluency DERL R, authentic 7 #h 2235 H DML, nonnativelZ 13 7T5w Td % 4%, na-
tive speaking teacher!Z & > THOBRH TR BV, THO L) BREICTEFINVF AT A THDEHD
IS EIAHATHAL )

4 JRAFLODFAFIXL

4.1 F—tr74 v 7 BM

1970464820 & SFES, BM T A ¥, SEERMFEO5SEH TIE, authenticity D F T 0 <
> TEEDmFP R L TV 5, L?ﬁ‘Lfﬁ?ﬁ‘%, authenticity & D b O DFEN. L 7 EFRICOWT
DAV ADPELNTWEDIFT TRV, —7F, HERMEINLEM DT L, authentic
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ZHIEICITBHELTWALEE X L9, b &9 L, communicativeX*communication? & 3§ 12D\
TIAVEVFAFENTRES, 2322 =Y ary®A0—H & LeWEEDREESS
LEECDO UL T2, Wi HEE, BRERT, 2322074 TOEDD L4 —
T4 A Y HIV - 7 71 —F (Audiolingual Approach) % & o TWAZ R ON S,
F=brTA4v 7)) 2 - BHMTRICEBEIN TS Z LiE, Matral i S h
TWbZ &), [real lifeCHEA SN TS Z &), THEERNCHEANZ BB FICEEshs 2
L] BETHD, DL 2BMIE, NEREETRIHEHASINTELEHERTHEM %
LI ERL, NEFREHEOZ LIXE, FIzIE, SHEBERFIERLEFNSABE TV
Zl, LHEHEZEEEFRNC L, BERPEVELRREDOZ L IIMS T L, RBEEHEDN
FEEIHETES R IPLTHHI L, BEEGRIIEFHEESENI L, foTY XLR
AV A=Y a R EDPEEEROEHIAERTHE L, /A X E2EOARLERD
RPELERKTFTOBGENL N L, L EPERENL )20 L) B Lid - BEHOFIATIE
RE DO DBV EHAINDG L LR, EHERTOII 2= —2 a Y OREEL OFHEIK
ERDVDBE>TV EVIREDN DL, Lod, EFEIIHESNTDH, native speaker®~ A X F
AT7%ECE) TEXTH] BESECHL TV 2EEEIL oTH Y, BRiIza Y b
O— )V ENBEMBIFEERE ZCBNLH L LICER LI, 1272, F—krF1av o
BMOFIRE, BRHELTEECERTHoTY, EREOREENIE, BEEIEITLLOA
BTSNV DZERTAHILIISD, A=ty T4 v 7HMORBEL, F—trF4
v GBI ELEEOBENDDTH- TH, FHED=— X ITHIB LW DTHNIIL, natural
Cauthentic’? 5 AF IR (Zimmerse T A2 L ENH 5 2 L 2 @R T 5. BWHEBM OBEIIIHFICE
MTHHELTVED, TNIIZERREFE P HDOredundancy 2 EDS9 b b & 2 AHRKEWN
THH)o LPIBINFXT 14T OEAIL, nonverbal ER S SOME - FEMICEI TR
T X Bvirtual reality 2 {EHTE L9, COMMICBIUA2E5BDOEELMENZT NG,
D &) Lleamnerfl Sl bbb DE LT, Lee(1995)13KD &L H 2L Tnwb,
Some teachers assume that they can achieve the purposes of communicative teaching simply
by giving learners an authentic text, or engaging them in authentic discourse. They seem
unaware that authentic materials can appear ‘unauthentic’ to learners, just as unauthentic
materials can appear ‘authentic’.
BEERIIBVTE, EMPFBEIA -y T4 v 7 CEOBREZTIED S hE0iE, Lo
VICBMPRREND L) ZEITRECEFELTVE I LIZHB LV, Leeld 2D
"o, B Y — ADEE D5 A7z text authenticity’ A EME) 1hF L, FBHEOEM T
A 557 a e LT learner authenticity’ (S H ZEBEME) % HIF, EHEDOBEY LIDE
BRI R DB RICZ EH L TWDH.205 ), FEELHMB OB A v 55272 a Vi,
FHED B IS L THOTHELTEAZ Lid, CLTRIRET 298250 TIEH
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LTWBEIATHLN, EHIZTTOHT, EMITHT 2FEEFEDEHR (affective) - AR
(cognitive) BRI &, FEASIRAET 2 HER - FHABEZEHL Tnb, BT H &, learner
authenticity X appropriate responses!ZJJll 2. Cpositive responses® & "X HD &L L H X TWVW5,
BHEEDPEBIZLEOHK TR T, EBICH A X v — T %{5ZE T 5 ‘real-life purpose’ & HF o
TW5 & W9 communicative DR E W L EEENF — X VT4 v 7 BREBEMICIEH Y, £oT, &
Dup-to-date & 72 ), F/-HEDOEMLITENICETA2LDTH 72012, HEEEM LY FE
BICHEEH D L LI LITRZERTWS, LaL, ik 92, SEMEOETHE,
LTVEENEL, LVHBEMTRL, KB —VREED T L — FHBEEEIN TV ZRWVOIE
EThHb, I, FHEEFEICLSoTH— VT4 v 7 LEMPBCEES T VDY, BIRE P
e, FAZODLZITILOONLDIEE, AESP LN R Y 3 v 7 R ERe5 SR 3%
WIBATH D, LW I)fFEEOHERED H 5D (Young 1980) . EARWICE > T, FEEOBMBO
Mk, SCATHEER, BER - BA.L 72 &A%, authenticBAM DHEEEEFICTH I L 2EEH L2V,
Breene (1985) iZtext authenticity & learner authenticity?® 2>224 ) IZB LT, RD 4 DD ERH
B %##RRT 5, B, Qauthentic text® 1d 7% 125, @FEIZ & » Tauthenticz DA, @ED X
9 7z authentic purposeZe D>, DEE L\ ) HEWBTHNIC & - T HRauthenticz DA, TH 5,
Lee(1995) 3B HELEM DA 5T 72 a VIZOVWT, RDEHITFLOTVD,
In pedagogical terms, these aspects might be defined as text factor (material selection),
learner factor (individual differences), task factor (task design), and learner setting factor
(learning environment). To which could be added one more—the teacher factor (the
teacher’s attitude and teaching approach).
S EN 5 o0BERIIHAICHEEL TBY, FNFNDdearner authenticity (222 >
TWVBH, ZOHLGHEEIEMEROFEETH ), EDTHA ¥ 217) DEBHEETH 5,
INVFRATAT « VAT LADOFHICH7 2> Td, Textually authentic materials are not inher-
ently learner authentic.” &\ Z EIZHE L7V,
4.2 A8 0vav
B2 SEEEHEROMRIL, HEROFHEOEBERENFZ LT ST 25 2 | (product) 7
5, REIZT O A (process) N EFEBE AY, T/, FHEspeechD AL XGRS HIULHNH,
FHE LS L OMEORT, LEFEEN - HASFEFNB SO AN D I LRI
LTWAEFER L), HBEICBVULH L FELY 5 2 TE/2Krashen® 1 >~ 7 v M (Input
Hypothesis) T ¥, “comprehensible input is the only causative variable in second language acqui-
sition” 72 & &, SEE BT 5 BT AE % A (comprehensible input) & i 54 L T & 72 (Krashen
1986:62) ZDERIIK L, SFEMEAICBITAERDORLY & D (negotiation) & &4 BE - K -
Blae £ O FE A H# (collaborative exchange) D E M % F54E 3 5 b D (Long 1983) %, %k
IEB) % 5839 5 (Swain 1985) V357 E0 6 OHHPH SN TV DS, TDEX) LAY 557 T4
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R T I8N A ¥ T T 47 - 778 —F (Interactive Approach) EFREN 5B Z L5H
AH, R GRIEETIEI RV, HEaHE L LT, BEild Anthony (1963) ®approach®°method
Tld v, F7z, HWEAESE TldRogers (1983) 258 L WEIE 2 Dmethod® & H 2, FD3E %
TR 5 b D & L Tapproach & design & procedure & 251 TV 5 %%, £ DapproachlZ & EN5 b D
TV FICEBRNE? 01, —RICHBETRVWEREZ EOSERREE, REHE - 228912
WO THIFI SN 7 + — < IV R RE THEE T Htertiary level TOIEE) & L TlE, Krashen® Z D
HCTOMREIERAMICOIR YL LITFR T\ Rivers(1987: 4-5)1%, 1 ¥ 57 714 7 %
RALTRDEHIZERT 5,

Through interaction, students can increase their language store as they listen to or read
authentic linguistic material, or even the output of their fellow students in discussions, skits,
joint problem-—solving tasks, or dialogue journals. In interaction, students can use all they
possess of the language—all they have learned or casually absorbed—in real-life ex-
changes...Even at an elementary stage, they learn in this way to exploit the elasticity of
language.

CDXIBCLTORERBFKEDOHRT, £ % T2 T 3 idthe heart of communication’ |2
BBEHDTHE, Lhd, YWFAF4TLLIE, FECZ0OBOERICHRT 2FEERMET
HBHDEZITIEDIV, AV o —SRBROEEEBIBILA 5T 7 v a VHREEZERA L
T, Ariew and Frommer (1987:177) i3 RD & 9 IZFE L TW 5,

Anyone who has used a computer, for whatever purposes, realizes that the computer is es-

sentially an interactive device. It is, therefore, a most appropriate aid for language learning

that has interaction as its goal. Although not yet capable of carrying on a natural conversa-

tion with a user, the computer does have a responsive capacity that endows computer-

assisted language learning (CALL) with certain advantages.
CALLIZEROHBEREOMASDLEFHSLL L &I, # Dpotential ability 12 5> THIAY
CRBELILERIXDLLENSHD, CALLY AT LIZBITAIERE, HN— N7 7 OHkE
EVTINITZTORBFILE o TRECEL D I LIZERTH LD, — IR XD LR S4%48
WanhTtwb, BIb, tHE/EH (interaction), BE:7 4 — F/¥ v 7 (immediate feedback), 25
434 (error analysis), H C.E] IE (self-correction), 3 & V51t (reinforcement) Td %5, CAL L
WEERICEE ZH O N — R (students’ own pace) T, HHZRXEME ©, NEE (anxiety)
b 7%, BRI AFBEEIRD 58 Oprivacy & fRE L 2255, 51427 (individualized instruc-
tion) R & HIZFEH A H A )V (learning style) IZ20°7% VAT L 2255, BHEHN - fEHIcFEEE L
A EDOMICFEE - BREHEZRLSE L, LAb, BELZSHOCALL Y AT AT,
75 v F 7 (branching) S KIBICHM I RIE A TE S L H IR, 72, SELEAZ2—
(menu) IR SR/ SN, FHREORITRELED> Lad o, BEZME) HENZRIEEH 2
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FTHOLILNTEL, 512, 79 74 v 7 A (graphics) BE N SRER ICEL S I, SEELS
DIERD B, ITARY, BRFEBLT O, EWHEHO RN, Bk - BoomIz
M TE %,

SHDOCALLOFEEFOZ S L0 TIE, —#KIC42o0R, BIHOFH - #E 2 (drill
and practice mode), @ FIHEER (tutorial mode), @ I 2 L — < 3 » &l (simulation mode),
@4 — 1Bl (game mode) ETF SN T &7z, WAL, 77/ 0V —DRELRFERLEDBIZ, &
512 [2 > 5 7 A b % B & (contextualized activities mode) |, [# 3 1 &b & (tool programs
mode) |, [4 > % —% v b & (internet mode) | # MR TELRTRETHAH ), K- FELD
&, TNLEDOWThOROEE TS, 157774 TREHZWY) ANICLT YT+
IT7DOHRT, BIENTYAF3I v 271247 9) T LT & B, FRICHEREFE Cldcontextualized ac-
tivitiesASHRERICEE TH V), interactive videodS 5 A2 12 31T 5 ‘potentially the most exciting
development in educational technology’ L B E NS DbEHIT L. 7— N7t ¥ 7 (word-
processing) % 7 — % X\ — A Fl| Fi (database management) % & Dtool programs b # L VWRE %2 5. %
TWh, BlZIE, L OMEMIY MADOHRT, KTy a VBTN LEERE 5 X
720, F72, FIN—AERTCHESEOLEWNS 5 VIR AM#BZERL, SH18, £
DEEBKRZHESETT) 2L, ENOARNSHEES 2 ¥ EEIFARICTRZ 5, T2, 2
G Dtertiary level 1238V Tld, internetid K Z 2 ER 2 FO05, MBOME LR/ ezdD s Z
Ll L7zvy,

5 SHROREE

TNFRAFALTLLABOERE - FH AT LAEHMENICTTDL) 2T, ERNICLELR
HREA BRI L TE 7, VAT AMEOHA L LT, MEMICAER - BBT 5V AT LBHD
TL—L%ELRTER, 512, FNEVR-PTIHMONLEBELZEZLILLELT, &
BIZERT AFEBREBEOT CONEBRABFTUZOITHEHRERE LIZe IVFATAT - 77
JaY—oFBETIE, MEVLEIATFTTT 4 v 7 BRI MAPKPELZVPLTH DL, Sk
BEERFOTNTATFTAT - VAT LA ZEHALT A F — & LT, A4 Tldauthenticity & interac-
tionZ WS L7zo IS & RIREICEE Zmotivations L izt s 2 L & Lic, —F, TV F
AFLFLLON=FYIT7RV 7 72T, £ 2HKET 52— AV LT (course-
ware) bEBE L, 727 /0V =L LTORLMF AT 4 TOHAL bbb, HEBICHLT
EHZHEBLLONH LI LOBHMLTBEZV, YWFXTFTLTLL O OMmERY AT LD
—FTHY, BEEDIRAODLDIELERTHL, TTHELIL, VAT AL T — ADRE -
£ - FHMIIEEIEEIITI) 2 L TH Y, teacher role DEEMIIFHFAL TH, MALAELZ &
v, RO Y AT A Treplace & L5 X & 7 O idteacher€ D b DTl % {, [teacher role®
HNE| THAHILIIYRTH D, BICEBLTELLIIIL, 2YEa—F EERELOMICIE
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A 28T arBRIETONA D, FIUIMAEMIZE o Three interactionTiZ e\ 2 &, F
7z, B4 TH CTldauthentic® D b D DIFE) b & 5 A, FEAKBIZface—to—face interaction TId 72\ &
ExMIZABRITNE LRV, BT ITIECATIRCALLTEARMETH Y, ABEH»H
HEWVHFOH LY, EREOERL ETIE, FIHAENMCTIIABEKRME Y b ENERE -
LTIl v, LIL, £HEOa Ya—3FHAZEETHE, UV T L TRET
B2 ROLNTWILGETY, JIMTEIABELOBTOZNEIZELD, whiE[BD ]
EFERLHEATEC LR VB ETHL, 7077 LHPTETLIILE, TDLH % [z
DYIAARBR] ETHVIREIERAPEONDE, DX HE,S, CALLICWZRERE
EZAHE, NBEMAHEITRELEIAZEIBALHESZ, Lird ABKOBEILKEE S
ML, RVFATATLLOBRENHZEBE LV, EEOPPHLY TR, IVFRXT4
7 L L &\~ i /) % Technology Teacherd, &fRD I3 —A « 74 A F—Td % Japanese Teacher
&, VI 47 - EFTIToH HNative Teacher& V2 %) 3 DD T (teachers) Dteam teachingT, I
EREOUELYTTOTCWSLZ L 2MNE LV,
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