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VA SN E R SR HHO S ) H A IRET 5 DO HEMNERINTE 2,
, EED0EE I RFRE, T AZBWTERL 2 HEZE (Suggestion) |
BEONFLBAL, TOHEHEHRIIOWTHRETALDOTH 5,

-

EN A

DFEEE

¥ N REATA, EEAL T T ba-s8A, RE, EHRIED, S ALEHE
w7

1. EUBHIC

1970 L= F U # A4 T &7 CLT (Communicative Language Teaching) (Widdowson,
1978, Brumfit & Johnson, 1979, Nunan, 1991) OB O A S5 X 9512, CEMN LR IEME
BT T, MEATBRS SN Y77 A N ERFIZ AN, SE0%mIZEl L TEtliz
SREEERTALOD "I 22— a YTy (communicative competence) (Hymes, 1972)
DEWASHUEDG TEERIND L) Il o THRALW,

COTa3a=y—arighh OEBRGHERERNO—2L LT, Hymes (1972) O f&ihf
%% Cd % Bachman (1990). Bachman & Palmer (1996) 12X V4278 S 7= TRERHRIFET

(pragmatic competence) TH 5, SaERAEN T 77 A MRS L CHEDICEFE ¢ £
B 72O DHIFRS I i) R O A 2 STEHE ICHY ADB S I2#IZHET D, KXF/O
FEHT2AE—F 727+ (BF174) (Austin, 1962, Searle, 1969, 1979) K J 4 + & A

(Leech, 1983, Brown & Levinson, 1987), &7 (Grice, 1975) L wo 7> FERAGNESR, &#h
DMNCBZ 7282  DEIGET - S ATIHBEM I ED LN TV 5,

INFETHEDRITHEITRE L TEL L)L, BAh SN ERE AT 5 A4 DM
T, FBERLLEO L) EAWAROA %L 5T, BFEOEDA T 7YV —ERLRA~DE
Bl wo/tfEs DFEARNATICBVWTL ZORLEVNRL D L N5, IEHFE[ED
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HMBTENEFONELHRIC OB L, ZNIBICRAAEELE LB Ehs, 8
O TERBWESE, AED, T3a2r—3a OB CEICEELER - BETES L
05 mODRHE B HAE, EoSELECBVTRILDTELRVSDEL DD
DH A,

PO TIE, Z0L) 2EROPTEDSNTEEITHROBEALFMNL, $6I05E
BS20104E FERTHI DR TR IZEM L 72 THRE (Suggestion); DEBRIZEONES X K
RBlIOWTOHEETHI DV,

2. FATHIR

SR OERGBNER (AE—FT7 27 N, KIA4 MR, 5, BELREOBERGYV—T 1
VRERA, BRERIEELR Y R EAIIR o TSR ISR E S A, T O3
I SEENREED CEL (Kasper, 1997, 2001, #EA, 2007, 7K, 2009) 1ZBWTIE
FICRELLBHENEH SN TWA LD, IITEFOEFICMNL I LIFELEL L, KB
By FITADIE, SHIEREECEDLARBEALY —F 77 POKETHIGE L, ZOR)REIER
RIS LA ABBROBESCTH L (F1),

HIIRTEBY, INF TORITHEIZBWT T1E®, (Billmyer, 1990a, b, Rose & Ng, 2001
), TE#5E, (Olshtain & Cohen, 1990), "ANF, (Morrow, 1996, Shaw & Trosborg, 20034t), Tk
#, (Fukuya & Clark, 2001, Takahashi, 2001, Takimoto, 2006a, b fh), T, (Ghobadi &

£1. AE—F77 O ARG EH =GP

L/ OB xif £ 7 e TakER
Billmyer R AMIESLAEE & | 120 FHEIFAM—FHF AL BTREUIE S RE D i
(1990a, 1990hb) (L1ix BAGE) EEnAE (FURIIES+ | A8, TLI#ERH ROFHBENT

HEREYIEE)

= I Ok
E}’JILHITDEI—

726

Olshtain & Cohen
(1990)

FAREFLEZE &
(LItE~T77 1 58)

g

ARt (FPRAYIEE +
A7y baL, T b
7y b LR

FHi7 A P—FHFAD
TLEH#ER
DCT

ATRILIEE T RE
TREORNE SRS
N7z,

Morrow (1996)

HRESLAEE
(LLZiRA

T, BD
TSR (VIRAYIEY +
127y bl 7 b
7 FRLEE)

FHj7A N —FET A b —
BIEERT R b

TLAHERE
=Tl A, SIS

AT LW 48
Whe, IEEOHR
Y

Fukuya (1998)

HRESLAEE
(LIRE)

RIE O AR (A8
i« SYEUHEIE)
RS RErE (BRkiLy 2 2
+WPREYIES)

ERiFAM—FEHT A
O—N7L g
DCT

REEO AN FHIZ

IR R

Fukuya, Reeve, Gisi
& Christianson
(1998)

R S ESL A #
(LLgRe)

H R R B 2 RE
Focus on Form vs. Focus
on Forms

FHi7 A P—FHRFA D
i
DCT (NS#%SZFAIL)

TN —THICERE
EiX o7,

Fukuya & Clark
(2001)

o FRESLAEYE &
(LLXRE)

RBOWAEH (¥Emiddy -
R T )
127 bk vs. BIRRY
lstad

EFAN
ALHIEE
WEEET A b, ZHGER

TN —THICERE
EiX o7,




ME% (Suggestion) ; (2B 5 HFE

FEHREST B IR D 120 ORI E (KE)

1 (Fx)
% w OB E st £ Vil [Es FakR
Rose & Ng(2001) FRAHIEFLAEEE | (30, EOIIHTARE | FRiFA M—FEHTF A HERERTRE D A
(LUZIEHGE) IFANEYIEE v, HIBRYIEE | FEHIEE BTz,
TLEHER, DCT, * ¥
FERBYETN, HCEFM
Takahashi (2001) FPAREFLAEE & U S KB IER ERiFAM—FEHT A BIRAYTESTEE & 3
(L1id HAGE) 17y FE{boEy DCT, EMREFHIRE T OBERAYTEE
(FAREY vs. FUILER vs. HoOMIZOAEE
IR vs. BRE AL ENR BRI,
Fukuya & Zhang FREFLAEE & fR7E ERITAMFHETAL BEDMEDY
(2002) (L1iZ P EE) DEEI-A DCT
Ishihara (2003) FRESLA-E & (3D, [ TOIAT5RE HEIF A FM—HETFA M— | IBEOHES Y,

(L1ZiRE)

IR (a5
7 HEEY A2+ T b
7 FBLEE)

T AN REEST A
]\
GIREMT A b

Safont Jorda RIPFREFLEE# | K55 HE7F A P—RET AN | IHEOERS Y
(2003) (LLt& R~ 58) | SBERREME (BT 7 A | B—n 7L 1, DCT

7 +iRE)
Salazar Campillo TR RHAEFLEE % | K58 HEj 7 A M—FHTFAD TREDONED D

(2003)

(LI ANRAS V3

R (PRI +
79Ty L)

DCT
THEEFFIT A -

Shaw & Troshorg
(2003)

FARESLEE = (L]
F =2

TF

RAIHIEE Vs, H B H S

a7 A P —FHETA D
O—NV7LA

W7 — 7 kb g
OB
nEEERG L,

Trosbhorg (2003)

FARESLEE# (L]
[E A A= &3]

T
TR RENE (WIRAYTES+
HERAYEE)

FETTF A P—FHRT A b
yA47ay

EEORRSH Y

Martinez-Flor & | FAREFLA=E# ’E HEj 7 A M—FEHET A b [ i
Fukuya (2005) (LUF AL V38 | BURIYIESE vs. BERAYIEE | FEHIEE BOMEFH LN
BFA-NWEEFHIZLZE | 720
W 2 b
Takahashi (2005) EFLEE# (LII3H | K38 FHiF A M—FHFA D TSI D s
Rl KEEL, 24 | WAL vs. RAFERE DCT, HOHE BN Tz,
&)
Martinez-Flor FAREFLAEE & RE Huj7 A M—FEEF A b W —7k 45
(2006) (LUF AL V38) | BURIYIESE vs. BERAYIEE | FEHIEE M3 2 EfRE
FHMR ZE a7, WY
W—TOEIEE
Takimoto (2006a) FREFLEEE # K38 HETAMFRTA M | AV — TOMIZ
(L1iZ B 4<38) BTy A7 DA vs, H | BEERT A B HEER L,

AT Y 27 +BURRY

FEHIEE

R A DCT, U—N7L 1, JEER
FALN, BREHETA b
Takimoto (2006h) FAREFLAEE & {REE Hej 7 A M—FEEFAM— | W7V —TOEI
(L1ix HA<3%) gL shizf 7y b FEMLERT A B HEER L,
¥ A7 DA vs. fEEIL S| KHlEE, DCT, v—V 7L
ATy by Ay AR | A4, BT AN, FEEH
74— KNy T A D
Kondo (2008) FREFLAEE & W7 1 FHiF A P—FHFA D TREORED D,
(L1ix B AGE) BB REME (BURAVTEE + | FHlEE, TLHM#EH

Ty b Ay b ELEE)

CEEDCT, ¥4 AA v >3
¥ DET

Ghobadi & Fahim
(2009)

T EFL R
(LU 7

FURBYIEIE vs. W REY RS

HR7 A M—FHLT AL
FHIEE, DCT, B — 7 L A

BIRAYIESETE D )y
PENTWZ,
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Fahim, 2009), 2%, (Martinez-Flor & Fukuya, 2005, Martinez-Flor, 2006), "W v ; (Kondo,
2008) ¢ Xik4 IEBEORFTADTREN G L S, FCLKERIRICE T A IEERESTLE
LTwW5,

INSHDETHRIE, HESHEOEAGNERSIEETRLZLOTHL0EHED, E0 L)
IRERFEPRLBNTHAPEHLPIITLHNTED N TE 7, AIEDIRE R
DWTIITRERI RO REET A b (FHRIT A b (Pretest), FHET A b (Posttest), EILEF
25 A b (Delayed Posttest)) DFERIZEDOWTIRIE SN, 1 ZITETORITHIEEHIEEIZL D
FHBORABNRED—IVREICEEESHEC 277 A MRS L TEME, DB IZH
BRLEHT 270D AFV—%RLESE2 ZLHTED LRI TP,

FEFLC, 72 IRENEIC L 2 HEDROLB L D ONTE 225, £ 2Tk TRRIIEE,
& THIRINTIEE ) 0 L)1, EIFEEIIHTAHRFFIIENHITON TV S, BRKIEE
THERELTARRNY - ORELHEEDOAIZE T 575, WRIIBECIIFHADOEE - B
FofEER, EFESL OB LUOHESWBEY S Lo TX ¥ EBRBNIER, 2DV TOMR
B, TAAHy Ta s ENREFNIIMb A (Kasper, 1997), INFE TH L DEATHELRE
DPRIIEEE L ORI TH 5 LRIV TE 72D, SICMERBICEEESRONE
Mol b T AL LR roTHEETS (1B,

INFTHOEE, KELEHTL HRE, DOFEFEITE %> 72 Martinez-Flor & Fukuya
(2005), Martinez-Flor (2006) ZHIL THEREL TH LI INHIIANRS VFEERFELTS
FREFEELMRE LA ARUEMETH D, L2 2 EEDERE HIRNIEE LR
) BLORFIHL W) 3207V —TERITTEBINIZEDTH S, 2 2OEREIIH
LTRETAEMRLO— VT LA 42 2L B8N Th ), FICHRIIEES IV — 7120
WTIERRER E L Vo ZFRETERAWEM S LEMAGRNEY S I 2RI L FITmA o N
72—, MEHIBEICEIL T, ZNo0igEE—U Thbhd o7,

ZD L) A EBED T C, Martinez-Flor & Fukuya (2005) T, shBHETFT AN LTET
A=)V EEERIZL BER GLil) OERT A MET, BEOFERLTFEHFEOEVIZLINE
RN EHS LEARWEY S ED L ) REVPE LD RIE L2, TOMRK, EFA—
W BEOWM T —AZBNWT, 2OD0FEBHEFLLIZFLVEMOMPELRLIZDOIHL, %
FIEEIZIZED L) BEAPEN L o7 T2, FFIZEFHED T — A Tld Pretest—Posttest TH
TRETRE T N — T OFE G RAIEE SV — T DF N E WL, LRSI LMUE RS-
ELMEINT WD,

—77, Martinez-Flor (2006) TI3FE 7% - 7252 81) A IRREROMY) S 27T 27200
FAMNEHEMELL, FEECBFOBBICTTIEEERFEESEL, FOME, Lo

INETHHEM R TV T LA 2 HCARENI bz 2 DOERE (WRHIEE L R
f53E) Tld Pretest—Posttest i CEEEICHEFE A ELRENENZOIIH L, KHBETIZZD
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) AR S Do 72, F /2, Martinez-Flor & Fukuya (2005) & IZELD, TH5D
WFE CIXBHRAIRE 7 L — 7 L BRIYTRE 7 )V — T L ORI e A EEITE L e d o 1o,

INHDOMERIZED, THRE, LI EFTAVIEETRLLDTHL I L, £ L THRRH -
HRMIREDO VTN EAVTY —EDHBEMRILD D Z EAREEI N, LAL, REICH
THEBER - S ARBEMRIIMOETITEIIITA L, TEITHRAFEELTRIZL
ZIREREITRON TS, TOLIBERYET A, EHEIEHOELT L RFIEE
T AN BV TEHEEINAT o 723EM ORI M A L FEIZDOWTHA L, O THHDOERET
FHOIEEREEIZDOVWTERL 5,

3. BRERETE

LEOHEMEIZ2010EEHT (4 A~9 ) ithh/2b 0T, RERMADOIBEREL
Y, FHEOFEAEERTZREIELZ L2 HIIZER SN, TBEOXRE LD
SEEEER 1 AR DO IGEEENR Y T ATH Y, BIEBEENGEEREIL (20553
BEONREET A D EETZERLUI6B0ITRS), Bl EE CED 7R 25 A 7V —
T1I0% % B E LW,

ERRE T 2R3 1 BITISEMIZE D BE SR, 050EERIFE D) L6005 % ME R
% (TOEIC F93#) 12, BY D05 E A —F 77 MEEIZHE T2, TiL (F2) ¥4k
DIFERIETH %,

£2. AE—FT7 I MEBY S AOTEEE (— HEELL) 2XRT)

wEHEE (605)) A¥—F7 7 MEE (3055)
%138 MEA ) T =gy -
9258 Pretest
% 334 fvrayryay

AV —F 7 7 Mg
B4 — 9 (F—%EE%, T 2Ny a3,
A0 7 MER, O—vTLA)

51038 WERE (TORICH) Posttest

138 Delayed Posttest
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F1EORECEHRREMIETIREA ) Ty T — Y ar&fiofzizd, AE=FT7 27+
DIFET 7T LEE2EPLFIEL2, & 2812 Pretest EHE L, TRELIEOFEE DM
MEMERLIBRT, "AE—=F77 b EWIIBRELFEOERELLIIOWTHELRS VO
Frargitol (E3#), BABEPSEIBIIHMITTERNEZAY—FT 7 MEELAT
W OCRETZIR), 10081 HFEEELT A0 Posttest &, €205 85123 BMZER
L 72% 133812 Delayed Posttest 2 £ L, EEDEESWE R/, #OM, MEFIILEIEEL
S, EBBEOAT Y 2 — VT o T Pretest, Posttest DA B L 72,

4, THEIAEF—F77 ba—/ R, ZFRALAIEEARAR

SEIOEEBFEICE L T, R EE S WKBIFBAE=F 77 NHBORAE ) I LT,
FIIBEW R OMIEE B & LA AMIZE R T o 720 iBEIoe LT, FEOBREIZED

TR - BORAIEEE 2 BENEL, LELBERZREL 2P FEZTELORDE %L
Make ¢ & 5 & 9504572,

HESHEOREFTALIFET -0 N TE LN EFiELE, 2O0FEOREFSE
PHEMIERT 2Ry — vz, ke 2 FBER0 - SFHGHIEREZ KA R0 FEEIC
WBRTAEVWIBDTH D, BlZIE, TED, OIgE % 4T 7> Rose & Ng (2001) 1%, Manes
& Wolfson (1981) #S3EFHEEEREREE D68612 b R AMERE A Sl L 72 9 BEOMAL RN E
BRATAZLC, HESHOP CHIHEB Ao N A TR L ENIIRET 5 Z LT,
& 512, Martinez-Flor & Fukuya (2005) % Martinez-Flor (2006) (%, 5T AICHT 5
B A N 77 Y — (Kasper & Schmidt, 1996) °RF A b & ZEF (Brown & Levinson, 1987),
BLOPHEREMEDITMAESCKFFRAE P ORML A LEE - FSE5R0T— v 2k
12, TIRE) 20 CH02BEDSWEL & 7EEOK TIFEIE (downgrader) #ERL, /i
W2 W7 (Martinez- Flor & Fukuya, 2005, p. 466) .

KE (2010) TR L72& )1, MEBEBIISVWOERESEREIIEDL LGS, T0H
BPFEE N LHRESHOBRLZEVE LA T HIRET A2 LELTLIBFS TIER
Vo Medgyes (2001) #YEHT 5 X 912, FRFEMEIIEHFEERE I CEXOFEROL VA —
MR, FHRERAN - USRI S 5720 TH b, 20 L5 2l HESHEZNO:
T N=ZFRVIZHOBTIZ 2 D152 b 07205, BHFOFLEEI—/YA (FEFETIELLG
London-Lund Corpus, BOE: Bank of English, BNC2: British National Corpus World Edition 7
E) ZEFERA VY o —, BEL LA RS A TOFELEEIWDONTVEHDD, A ¥ —
FT77 DL R EFRORRARNERZIRET 5720 DMERIZIE R > T 2w (Suzuki, 2009,
p. 133),

ZOEH KR TEE SND 0N, BEBEIEDOLN TS THEAE—-FT 7 ha—%

aul
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A (English Speech Act Corpora) y TH b, TDF—FN— A2, 7 A IEREDKFF
HAEMLT0%IZ L 5 DCT GREERRT A M) BLXUOO— V7L A 2@ U CERILS - 11EHEO
FEETA (MKEE,, TSR, Tehvy, THLH,, TEE, T30, TR%E, "B, "Beoy, TE
K, "ol »MHLNTEY, HE% LT 5 8FTADOEREN - LENFHBO A
5, BHEICIE U Lo &b BB AAENS 5 5D TH 5 Y (Suzuki,
2008, 2009), FEFX I DI — AL RE, 07—y 2 EHAL, KFEOHA4E~FIHELC
DT THT o 2B R BL) MADHRCHER L 72,

Y, BBAIZEI~4 ATV —TI20 PN TCTF—FZDL 0% BET 5 L HIBRL, K
EORFEIMTIRERBFIIOVWTORDEx AT L L IR L, Z2OBIIE, BFEFEED
AT A5VE LICFBREOE#RSAN) L9, 7=y hICHBICHN R A 5T L THE
ST EHIKBELZ, UTIZEIRT 25 20FKBNY —21F, F7V—THPELLa—82H
S L7 THRE, OAMKEVELTH L7,

You should...

How about...?

I think you should...
Maybe you should...
Why don’t we...?

FROER T, FEEORD X LRS- OR RN LIRS kA - 7225, 0z Eo
PR =V IZDOWTOFFRERAW - ARG — Tihink’ X Maybe’ V3072,
WA 2 ENT 57200 T (downgrader) | DEFR, “ Why don't we .2 " & < Why
don’t you .2~ AMHEFEDZ 2T ¥ ADE N E——% BRAIIZIT o 72,

TR LT1 ANy ay, BAUOHBIZLABRHEHZ /2T, FEEIVWIVWEER
Bosy — 2 e MOCICAE OB IZEA S, £ 2T, LS DORBINY -2 % 109D
BOAALZEFE A7) T M2 5 BEREL, EEVPENLZER LA LT, ZV—TZA %y b
RO L W) FIEEBEA TS, 4 E~FE9HO 6 HEIZES I NODI Y MALEL, FHE
FERRIC L A TRE) ORFETALEBNICEG L2, T VBB, 2270 7 MERR
T—) 7 LA 7% EOERFSHECCHES 2 E o720 00, BIBEIZERIIZIEZE A A,
SRV NV—T A%y FETOTOLAEET L7z,

FEOHITIE, TBEFZRTOMRMET X FDOMRESIL, TFEOWRIERLRII DOV TH
BT 5,
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5. BRBIET X b DFER

SEOIFET O 7 OMGEFZHE L2 3EOHRHMET A b (RHEIE IOV
Pretest, Posttest D&) &, WINLFEA—DFRIZLVER SN2 DTH LD, ThEhD
HOEILEPEL VWL I BE L L TEMOAREEZ TH D, HTANENEFNIIE LS
2ODBENP G2 HNTHEY (Testl, Test2), ZNHDHFHEIIHIL L WIREELB L 2 88
DELo7ZFVELORETLATHLIEBRL: BREREBR), 1077713, £
#E1Z & % Pretest—Posttest—Delayed Posttest DR SNBEDIER LR L 725D TH 5,

(Test1 @ 78—F 4 —IZHMPF &L 5 LT 2HFIL, BVHEBCTIT L) #0235 46)

Pretest (1) Posttest (1) Delayed Posttest (1)
%0 ) 50
2
2 ) 2
10 10 10 - .
7 7
s s .
5 s
2 H H H H :
" | " ! I ! | |
RN ) ' RN IER ERRIEEEEEE K 0000 oo oo
0 - 0 m 0

1203 4 5 6 7 8 9 10 11 12 13 14 15 16 17 12 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 T2 03 4 5 6 7 8 9 10 11 12 13 14 15 16 17

(Test2 @ ZBEMT R T, TR oTHAT LD LIERTHIHE

Pretest (2) Posttest (2) Delayed Posttest (2)

6

3 3 3 3
2
1 1 1 1 1 1
0 0 000 000 00O 0 0 0 0 ) 0 o [ 0 o o 00 00 o ff o
0 U 0 0

T2 03 4 5 6 7 8 9 10 11 12 13 14 15 16 17 T2 03 4 5 6 7 8 9 10 11 12 13 14 15 16 17 12 8 4 5 6 7 8 9 10 11 12 13 14 15 16 17

@ LD
1. You should... 6. Why don't we...? 11. 1 think (something) would... 16. # Oy
2. How ahout...? 7. 1 suggest... 12. Why don’t you...? 17. 3B, EERE
3. 1 think you should... 8. I would(do)... 13. You need...
4. Maybe you should... 9. Mayhe we should... 14. 1 think we should...
5. (Please+) &4 10. You might want to... 15. Indirect (head act7z L)

S

1. EBR#(DPretest—Posttest—Delayed Posttestic & 2B ERB DR



P3R4 (Suggestion) § (2B A HEREHAEI TR 20 OFHFIFIE (KE)

TBIER/I O Pretest (1), 2) © 757 (EwmbT) #H AL, Testl, 2 & HIZIELREMF
DEEVERBLTENI D005 (EEEHITTL Test 1 TIET78%, Test2 TIE81%),
F UM CTHOHABICLIBAMEETRETH LI &hn, BE) LWIEFETEZTOL DR
TLEARERIHLLOD, TNEEFBETETIEPRETH 2 LD AR 5,

D L9 7 Pretest OFFRIZxF L, THEHE D Posttest (K1 ET) TEHIELRERED
FEPREBIL, ZORDVICEDOERER /NS — 2 A/ REPEMLZ, BT,
B 7 You should ® DFHZEET ‘1 think” 2 “maybe’ &\ o 72K TITERE 2 BEEDN
RS 2%, ERRNEY S ICERE LBENE LN HIC, FIRNIEEDOR R
MLEN TV 5, F72, $8ED 5 3 EM#EE L 72K BT Delayed Posttest (I 1 435 L T) T,
SEN - BMIEZDENEGWRRHER 2000, BT ITEREZ AW REDEGIIKAELE LTE,
HLBREDOEBENAONIZEE 2L LI,

RIZ, EBRBEIIET 5 L) 2884 )1 F, Pretest, Posttest DA% B L 7-f5Hl# O
FRENBAMERLTAL) (K2),

o

%

(Test1 @ /8=F 4 =TT &5 EFHHEL, ROHZBCTTC L IBDL5E)

Pretest (1) Posttest (1)

N 10
4

[
2
I:II:I 1 1 1 1
0 00 000 000 oo o L0 00 000 00 o oo
. m =] o | Iul
12 s o0

405 6 1 1213 14 15 16 17 12 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17

3

(Test2 @ ZBffE% BT, Ao THAT LD LIRETHEH)

Pretest (2) Posttest (2)

10 0l .
[
' 1 1
0000 000 000 00 o0 0 00 _ 000 00 0 000
Al | Iul B o Iul

12 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 12 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17

2. #REIFEEDPretest—Posttest—Delayed Posttestil & 2B EABDLILE (FLAIEE 1 (JHEHL)



B ERE R AR E 5895

FRHIHETId, Pretest DBFECTOHIEIL - MIREDE G Test 1 T20%, Test2 TH30% &%
BEOZNERESTE o, 72720, 2H6D 7NV —TOZEBEMNERE L - RB Ny — Vi
PEREEEOMELIIRECELRY, “Lets..” ® ‘Shall we..?’ &\o7:FKH (JLHIL6

PZDfhy 123%%) 2, BHEITAOKLE R HTHEER (head act) (LELJLHIL-15) 2 & F
W, BRI 0H 2 L (RS 0“1 think that the [se] black shoes are good to go to [the]
party.”) ZEZHATAEMMPELO N, T2, EBFCIHIEERICERRN AT IR LE
AN T2 L)1k 72D2R L, fEHIFE T Posttest (1), (2) DERTLZDLIH %
AL LA LRI B h o T,

IDLH BRFEREZITT, AWMETIEIES HIZERN LRHHORE© s L, »REET
A MECTOZA LR T A LT L7, BAIZE L T, Koike & Pearson (2005, p. 489) i
BEIZLLLET, THEAV—F 77 ba— (2, BT AHBEEERCRTITOREL &2
LY, TRROEELHRITL (£3)., 2B, BESLNELORY IOV, BFITADET
WXERH 2 WHE THINTBEDOFRE L h o7z,

BRI CTERBDEBAFE LA, FHROMEBIIK 3D L) iR E o7,
Pretest—Posttest THE % 17> TA B &, Pretest DEFE CIIAMHIEEA LB O E % L6 -

£3. IRAET X MECAAWR

FHS Y — #* i AL

I think you should...

I think we should... - . N
TREAY —F 7 7 Fa—"Z, TORBHEEI &L, 5

475
Wxt ABIFRICECRE L7248 T (downgrader) % & &%,

Maybe you should...
Maybe we should...

I think (something) would...

You should...
How about...?
(Please+) &4
BTEAE T Cnh wigE,
T suggest...

I would (do) ...

You might want to...

You need...
2ol THEEA VY —F 77 hI—732 4 127\, DAV TH 5
: BHHEESRWb 00, SEEAR - EHGHNICEL R FEE,
head acts L BFETHOERER (head act) 2 HF 2\, HHMIPLRHD |
5 b B - R LY LR,
FEX, EBHE SRR - FREHGINCESIT A BITL T nd o, 0




P3R4 (Suggestion) § (2B A HEREHAEI TR 20 OFHFIFIE (KE)

TWizhy (1680 my, EBE 2.0, MHEE 6.64), J8EED Posttest TIXEERBEDTF
YEARE Y, W7 IV— 7D EHAMEE L7 (BB 12,185, HHE :8.08), #Dik
® Delayed Posttest |ZF U CIZEBHEO AN ZEEL, FHEIZI0.6 L W) ERZ -7,

10 -
8 —— REE
; —=— fR

5

0
Pretest Posttest Delayed Posttest
3. XRBSLUEHFCLIHDRBET X b OFHROH#S

F72, BEAOAEDP LW Ens, HEFTEEMELBALOIHMI AN E2To7/28 2
HRDE ) HAERHH 7z, EBRFEIZB T, FEOMTIZLD p <.001DKETHEEDHE
EN, FOBOME (Tukey HSD) Tl Pretest—Posttest 33 & 1N Pretest—Delayed Posttest
THEEZ (Wb p <.001) PRSN/-—F T, Posttest—Delayed Posttest TldH E =AM
RENLh oz, MEIFIS LTI THEZITV, I 5 513 Pretest—Posttest TH B I3 FEFE
EMadol, ZOIENL, FHREET A MBI REELR, BEL T -EBEOA
METICE R TH A 2 EATRENT,

6. & =

HIEICRA L7 R T A D O RA I, WO CERE L HHBICOVWTHEERS L
THhdE o T9, Pretest DERFETIHBEDNE - HEE b ITHHIBEAERBRE © LE - 7273,
ZOERBERITEBRHEOIEL - EBEBOEIEH Testl, 2 &HIZSEHFHRLEEN-/2I LI
HhH, TN, EET TRE) EWIHIAE=F 727 N%217) 0O SHEEAN - FBAROMH
PARREL TV (HAVIEENLDERMELF o TV TY, ZOMHBRELERTAMMEZFLE
HETWEPol) TEDENTHoEFTZ LI,

L2 L, EBREATEE L 21T 722D Posttest TlE, M7V — TOMENFIZRKE RENHN
7o EBRBECIIIEN - EREDOEGVRE B Lz0IZ, o NBRRETRE L Bk L 7:
BTIFERRPLZELND LR, THEAY-F T2 b —3A ) IIBWTEEBRER
EDP To TWIERGREFTAORIZES LI ENTEL, —7, HEBIIBVTY
Pretest—Posttest T6.6 M2 58. 0~ E LT 07 HEDMBUODBIE S N/ohs, ER S 7%

e



B ERE R AR E 5895

THIZERREE R {, Mt EOAEEIEN Lo 720 TN DOFHREENS, HiEO TR
Z RO HHEELBEBIOMONE, BEENLREL 2T EBRRICOARL NI EHHL
270, HEE7 T AIBITHIEERNEL L OHEMNRSBD LN,

FO—HT, BEXBLLOBELRZTCE Bk LBy, "THEALE—-F 77 ha—
IS T TIRE) 2O CHREBLER NS - UE TN TV, EBRHOFEED FIZA
FoNZDR BRI EMEE 2o —MORBIZRO 2, 72, -7 LA FICERL
ATV T MNEA~6F—rDoRhBENR) LR GTTHY, LIRVWEHEAEELS
T TIZEES Do, 127210, 30578 W) B ORI FL, THELEEEE %
EIELIET, INOHLORELRRTHILIIERTH S,

7. £ &®

COEOIMYMALBLE T, HARAEBFEZ TS TRE, OBEICH-REEND /-
AN SR, LVEELAERBALEUCEHREECRLIMTRZ A L) IRELTRESEL I L,
ZLTENLDHBRPRPAMPEE I CEETAH L), M-Sy 7OFFEICHELIMZ TV
WD D B o

SRIZHEEPEB LIV -T2 70— VT LA, SEFEBO SO A 2EE L
DoFERLEECARLRFETHY, FEHEMGEAEE LML -2 7 &2f7) L TE
BOERICHIL 72T COFEENMRETH b, FOFORBRRLHE.LAMEL, L) ARNREE
WERTESL), BEOEAHDO TV I LE5HBOBEL L2wv,

£

(1) AL, BEFeBmihe GEMMe(C) 2010-124E0 M358 - HARFE - THISEAY —F 72 ha—
IRADIEEEY, FOWEHE~OIH, | REEF22520410) %2, EERFHEBIIBITA -3
M7ay=s bo—RE LTI,

(2) &K (2009, pp. 262-266) & b FEEEHH BEDOMIT % ke, —EIE,

(3) TiZidLoCastro (1997) DX HIIRERIBRTEMSRON Lo VIRELH L5, THHICHL
TIERFSNE D TR B E O £ S8 M55 & T 4181 b 5 (Kasper & Rose, 2002, Rose, 2005) o

(4) WM7N—TOEEFAEZIZHE L TiE, Oxford Online Placement TestD A 7 & JLELR#EL Lz, 20
F A S OFEMIZ 2T idhttp://www.oxfordenglishtesting.com % BB Z & (20104E12 12HHF), 2@
FANDKRIZL D L, EBEOTHMIMIEOZN % KE TR 7o (FEEREE © 9,50, MbIFE24.0)

(5) Delayed PosttestiZB L CiE, MHBEEESO7— 7 2ib T IER B 54 L7,

(6) 2@ THFEAY—F7 7 ba— 84, FHFEL L BBENHEO SN TEY, B25FERB% 5 —7 v b
EL72AE (B9 F AR, BEEETM) 280, SH5L5EFRAEFATHS,

(7) TEFEAVY—F727 ba— 3, oz, Laioficd ‘Isuggest..” , ‘I would (do)..” , ‘You
might want to...”, ‘I think (something) would..” 7 EXOERIEIIEG E N TS, FRUEIORTEM L /-
PretestOFEREZEIRL, FTRXFEFEHFHALIML LRIy - OB/ LELS S/,



P3R4 (Suggestion) § (2B A HEREHAEI TR 20 OFHFIFIE (KE)

EREM
HEZEF A MDY 7L (Pretest & )

RO 2ODEET, HRliil ol ) SEEIHCTHFIREZLET),
EZONARBEOY Y TV EHARETLEE (), BFET2fE (B, B2) LW TIEE W,
727l E1IXE2CDWTH, MEATTH-Th, LIERRZEZ TEL I L2 EHELET,

D =T =TT LD ETAHFEE, REBEWTIF LB 55,

A: El, E2

( J )
B: Are you sure they look right with this? (Z#->T, ZORIZEI»L S ?)
A: Yes, they look great. (XwF1y L))
B: Alright. Thanks! (Grhroizb, &Hyask,)

EL.

E2.

@ ZBEE T, Mo THAT L) LIRET %6,

A: It looks like it might rain. FEPFEL S Ltk via,)
El, E2 ( ] )
B: Good idea. I do not want to get wet. (ZFNAT i, FERLOBE L)

El.

E2.

5 A8k

Austin, J. L. (1962). How to do things with words: The William James Lectures delivered at Harvard University in
1955. Cambridge, MA: Harvard University Press.

Bachman, L. F. (1990). Fundamental considerations in language lesting. Oxford: Oxford University Press.

Bachman, L. F., & Palmer, A. S. (1996). Language teaching in practice. Oxford: Oxford University Press.

Billmyer, K. (1990a). “I really like your lifestyle”: ESL learners learning how to compliment. Penn Working



B ERE R AR E 5895

Papers in Educalional Linguistics, 6, 31-48.

Billmyer, K. (1990b). The effect of formal instruction on the development of sociolinguistic competence: The per-
formance of compliments. Unpublished doctoral dissertation, University of Pennsylvania.

Brown, P., & Levinson, S. C. (1987). Politeness: Some universals in language usage. Cambridge: Cambridge Uni-
versity Press.

Brumfit, C. J., & Johnson, K. (1979). The communicative approach to language teaching. Oxford: Oxford University
Press.

Fukuya, Y.J. (1998, October). Consciousness-raising of downgraders in requests. Paper presented at the Second
Language Research Forum '98, University of Hawai'‘i at Manoa.

Fukuya, Y.J., & Clark, M. (2001). A comparison of input enhancement and explicit instruction of mitigators. In
L. F. Bouton (Ed.), Pragmatics and language learning, monograph series vol. 10 (pp. 111-130).
Urbana-Champaign, IL: Division of English as an International Language, University of [1linois at
Urbana-Champaign.

Fukuya, Y.J., Reeve, M., Gisi, J., & Christianson, M. (1998, April). Does Jocus on form work for sociopragmalics?
Paper presented at the 12th Annual International Conference on Pragmatics and Language Learning, Urbana-
Champaign, IL.

Fukuya, Y.J. & Zhang, Y. (2002). Effects of recasts on EFL learners’ acquisition of pragmalinguistic conven-
tions of request. Second Language Studies, 21, 1-47.

Ghobadi, A., & Fahim, M. (2009). The effect of explicit teaching of English “thanking formulas” on Iranian EFL
intermediate level students at English language institutes. System, 37, 526-537.

Grice, H. P. (1975). Logic and conversation. In P. Cole & J. L. Mogan (Eds.), Syntax and semantics 3: Speech acts
(pp. 41-58). New York: Academic Press.

Hymes, D. (1972). On communicative competence. In J. Pride & J. Holmes (Eds.), Sociolinguistics: Selected
readings (pp. 269-293). Harmondsworth: Penguin.

[shihara, N. (2003). Giving and responding to compliments. In K. Bardovi-Harlig & R. Mahan-Taylor (Eds.),
Teaching pragmatics [HTML document]. Office of English Language Programs, U.S. Department of State. Re-
trieved from http://exchanges.state.gov/englishteaching/resforteach/pragmatics.html [access: December 12,
2010]

Kasper, G. (1997). Can pragmatic competence be taught? (Net Work # 6) [HTML document]. Honolulu: Uni-
versity of Hawai'i, Second Language Teaching & Curriculum Center. Retrieved from http://www.nflrc.hawaii.
edu/NetWorks/NW06/ [access: December 12, 2010]

Kasper, G. (2001). Classroom research on interlanguage pragmatics. In R. Rose & G. Kasper (Eds.), Pragmatics
in language leaching (pp. 33-60). Cambridge: Cambridge University Press.

Kasper, G. & Rose, K. R. (2002). Pragmatic development in a second language. Malden, MA: Blackwell.

Kasper, G. & Schmidt, R. (1996). Developmental issues in interlanguage pragmatics. Studies in Second Language
Acquisition, 18, 149-169.

Koike, D. A., & Pearson, L. (2005). The effect of instruction and feedback in the development of pragmatic com-
petence. System, 33, 481-501.

Kondo, S. (2008). Effects on pragmatic development through awareness-raising instruction: Refusals by
Japanese EFL learners. In E. Alcon Soler & A. Martinez-Flor (Eds.), Invesligaling pragmalics i foreign lan-
guage learming, leaching and lesting (pp. 153-177) . Bristol, UK: Multilingual Matters.

Leech, G. N. (1983). Principles of pragmalics. London: Longman.

LoCastro, V. (1997). Pedagogical intervention and pragmatic competence development. Applied Language Learn-
g, 8 75-109.

Manes, J., & Wolfson, N. (1981). The compliment formula. In F. Coulmas (Ed.), Conversational rouline: Explor-
alions in slandardized communicalion silualions and prepallerned speech (pp. 115-132). The Hague: Mouton.

Martinez-Flor, A. (2006). The effectiveness of explicit and implicit treatments on EFL learners’ confidence in



P3R4 (Suggestion) § (2B A HEREHAEI TR 20 OFHFIFIE (KE)

recognizing appropriate suggestions. In K. Bardovi-Halig, J. C. Félix-Brasdefer & A. S. Omar (Eds.), Pragma-
tics and language learning, vol. 11 (pp. 199-225). Honolulu, HI: National Foreign Language Resource Center,
University of Hawai'i at Manoa.

Martinez-Flor, A., & Fukuya, Y. ]. (2005). The effects of instruction on learners’ production of appropriate and
accurate suggestions. System, 33, 463-480.

Medgyes, P. (2001). When the teacher is a non-native speaker. In Celce-Murcia (Ed.), Teaching English as a
second or foreign language (3rd.ed) (pp. 429-442) . Boston: Heinle & Heinle, Thomson Learning.

Morrow, C. (1996). The pragmatic effects of instruction on ESL learners’ production of complaint and refusal
speech acts. Unpublished doctoral dissertation, State University of New York at Buffalo.

Nunan, D. (1991). Communicative tasks and the language curriculum. TESOL Quarterly, 25, 279-295.

Olshtain, E., & Cohen, A. D. (1990). The learning of complex speech act behavior. TESL Canada Jowrnal, 7,
45-65.

Rose, K. R. (2005). On the effects of instruction in second language pragmatics. System, 33, 385-399.

Rose, K. R., & Ng, C. K. (2001). Inductive and deductive teaching of compliments and compliment responses. In
R. Rose & G. Kasper (Eds.), Pragmalics in language leaching (pp. 145-170) . Cambridge: Cambridge University
Press.

Safont Jorda, M. P. (2003). Instructional effects on the use of request acts modification devices by EFL learners.
In A. Martinez-Flor, E. Uso Juan & A. Fernandez Guerra (Eds.), Pragmatic competence and Joreign language
teaching (pp. 211-232). Castello de la Plana, Spain: Servei de publications, Universitat Jaume I.

Salazar Campillo, P. (2003). Pragmatic instruction in the EFL context. In A. Martinez-Flor, E. Us6 Juan & A.
Fernandez Guerra (Eds.), Pragmatic competence and foreign language teaching (pp. 233-246). Castello de la
Plana, Spain: Servei de publications, Universitat Jaume I.

Searle, J. R. (1969). Speech acts: An essay in the philosophy of language. Cambridge: Cambridge University Press.

Searle, J. R. (1979) . Expression and meaning: Studies in the theory of speech acls. Cambridge: Cambridge Universi-
ty Press.

Shaw, P., & Trosborg, A. (2003). Sorry does not pay my bills: Customer complaints in a cross-cultural setting.
In D. Lynch & A. Pilbeam (Eds.), Herilage and progress: From the past lo the fulure in inlercullural wnderstand-
ing (pp. 204-214) . Bath, UK: LTS Training and Consulting in association with SIETAR Europa.

Suzuki, T. (2008). A corpus-based study of the speech act of ‘comforting’: Naturalness and appropriateness for
English language teaching. The Proceedings for the 13th Pan-Pacific Associalion of Applied Linguistics (PAAL
2008), 77-80.

Suzuki, T. (2009). A study of lexicogrammatical and discourse strategies for ‘suggestion’ with the use of the En-
glish speech act corpus. The Culiural Review, 34, 131-159.

Takahashi, S. (2001). The role of input enhancement in developing pragmatic competence. In K. R. Rose & G.
Kasper (Eds.), Pragmalics in language leaching (pp. 171-199) . New York: Cambridge University Press.

Takahashi, S. (2005). Noticing in task performance and learning outcomes: A qualitative analysis of instruction-
al effects in interlanguage pragmatics. System, 33, 437-461.

Takimoto, M. (2006a). The effects of explicit feedback and form-meaning processing on the development o
pragmatic proficiency in consciousness-raising tasks. System, 34, 601-614.

Takimoto, M. (2006b). The effects of explicit feedback on the development of pragmatic proficiency. Language
Teaching Research, 10, 393-417.

Trosborg, A. (2003). The teaching of business pragmatics. [n A. Martinez-Flor, E. Us6 Juan & A. Fernandez
Guerra (Eds.), Pragmatic competence and Jforeign language teaching (pp. 247-281) . Castello de la Plana, Spain:
Servei de publications, Universitat Jaume I.

Widdowson, . G. (1978). Teaching language as communicalion. Oxford: Oxford University Press.

TBRETC (2009) T SEEER W R SHEFBEOERBRWRIOMER - B8 - 8FH 2 —z2—% v
A4



B ERE R AR E 5895

REAFRL (2007) THEREOEHWMIREN LT BT S A ZIER) 224 LR
REFAY (2010) TTHFFEAE —F 7 2 b a2 — /32, OIEATRME L KFEETE Y 7 2B 5 EBAGPEOH A,
BERERERERLEHRA 710 7 - Bl REmSEs 6, 19-29.

An interventional study on the effectiveness of pragmalinguistic instruction
for Japanese EFL learners: A corpus-based teaching of ‘suggestion’

MIZUSHIMA Lisa

Abstract

This interventional study examines the teachability of an English speech act of ‘suggest-
ing’ to Japanese EFL learners in a basal reading course. The results of the pretest, the post-
test, and the delayed-posttest indicate that the students who received metapragmatic in-
structions and participated in role-play activities have developed their skills in producing
pragmatically appropriate suggestions, significantly better than the students in the control
group who only completed the pretest and the posttest without attending the lesson. Based
on the result, this paper concludes that the instruction of the speech act of ‘suggesting’ can
be effective not only for advanced English learners but also for beginners.

Keywords: speech act, English Speech Act Corpora, suggestion, pragmatic competence, inter-
ventional study
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